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AP® United States Government & Politics 

Curricular Requirements 

 
CR1 The course includes the Foundations of American 

Democracy Unit and addresses all related big ideas (BIs) 
and enduring understandings (EUs). See page 6 

CR2 The course includes the Interactions Among Branches of 
Government Unit and addresses all related big ideas 
(BIs) and enduring understandings (EUs). See page 15 

CR3 The course includes the Civil Liberties and Civil Rights 
Unit and addresses all related big ideas (BIs) and 
enduring understandings (EUs). See page 18 

CR4 The course includes the American Political Ideologies 
and Beliefs Unit and addresses all related big ideas (BIs) 
and enduring understandings (EUs). See page 10 

CR5 The course includes the Political Participation Unit and 
addresses all related big ideas (BIs) and enduring 
understandings (EUs). See page 11 

CR6 The course integrates public policy within each unit. See 
pages 5, 6, 8, 9, 11, 14, 17, 18, 20 

CR7 The course addresses the big ideas by connecting 
enduring understandings across one or more units. See 
pages 5, 6, 14, 15, 17, 18, 20 

CR8 The course provides opportunities to analyze and 
compare political concepts. See pages 5, 6, 8, 9, 10, 14, 
15, 17, 18, 20 

CR9 The course provides opportunities to analyze and 
interpret quantitative data to explain what the data 
implies or illustrates about political principles, 
institutions, processes, and behaviors. See page 11 

CR10 The course provides opportunities to analyze and 
interpret qualitative sources (primary and secondary 
sources including the nine required foundational 
documents) to explain how they relate to political 
concepts. See pages 5, 8, 11, 13, 200 

CR11 The course provides opportunities to analyze and 
interpret visual information to explain how the elements 
of the visual illustrate or relate to political principles, 
institutions, processes, and behaviors. See pages 20 

CR12 The course provides opportunities to apply course 
concepts and Supreme Court decisions in real-world 
contexts or scenarios. See pages 11, 20 

CR13 The course provides opportunities to develop an 
argument in the form of an essay, supported by relevant 
evidence, about a concept described in the AP U.S. 
Government and Politics Curriculum Framework. See 
pages 9, 10, 13, 17, 20, 21 

CR14 Students are provided with an opportunity to engage in 
a political science research or applied civics project tied 
to the AP U.S. Government and Politics Curriculum 
Framework that culminates in a presentation of findings. 
See pages 5, 6, 14, 15, 17, 18 

CR15 Students are provided opportunities to analyze the 15 
required Supreme Court cases as described in the AP 
U.S. Government and Politics Curriculum Framework 
and connect them to other non-required landmark cases. 
See pages 4, 13, 20, 21 

CR16 Students and teachers have access to a college-level 
U.S. government and politics textbook. See page 4 
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AP United States Government and Politics Syllabus 
Section #1: Overview of the Course and the AP Exam 

Introduction to AP U.S. Government and Politics 
AP U.S. Government and Politics is a college-level year-long course that not only seeks to prepare students for 
success on the AP Exam in May, but also provide students with the political knowledge and reasoning processes 
to participate meaningfully and thoughtfully in discussions and debates that are currently shaping American 
politics and society. It is important to note that this course is not a history course; it is a political science course 
that studies the interconnectedness of the different parts of the American political system and the behaviors and 
attitudes that shape this system and are the byproduct of this system. 

AP U.S. Government and Politics accomplishes these goals by framing the acquisition of political knowledge 
around enduring understandings and big ideas about American government and politics that can be applied to a 
set of disciplinary practices through the use of a set of reasoning processes. Through the development of this set 
of political knowledge, disciplinary practices, and reasoning processes, by the end of the course, students will be 
able to analyze current and historical political events like a political scientist and develop factually accurate, well- 
reasoned, thoughtful arguments and opinions that acknowledge and grapple with alternative political perspectives. 

This year-long A/B course will meet for 90-minute blocks every other day. For example, the first week 
may have a class (A) meeting on Mondays, Wednesday, and Friday, while the other class (B) meets on 
Tuesdays and Thursdays for the first week. The second week will have the A class meeting Tuesday and 
Thursday, while the B class meets on Mondays, Wednesday, and Friday. The course will be organized 
around the following units of study: 

Unit 1: Foundations of American Democracy (15 days) 
Unit 2: American Political Ideologies and Beliefs (10 days) 
Unit 3: Political Participation (18 days) 
Unit 4: Interactions Among Branches of Government (30 days)  
Unit 5: Civil Liberties and Civil Rights (18 days) 

 
The course also consists of: 

• A one-class period review day in each unit 
• A unit exam at the end of each unit that will be administered over one block 
• A week for political participation project presentations throughout the course 
• Two weeks of review for the AP Exam at the end of the course 

The political knowledge, enduring understandings, and big ideas acquired and developed in each unit will be 
applied to the disciplinary practices using the reasoning processes outlined below. 

Overview of the AP Exam and Keys to AP Exam Success 
The AP U.S. Government and Politics Exam will be comprised of the following sections: 

Multiple-Choice Questions: 
Number of Questions: 55 
Structure – The questions on multiple choice will ask students to: 

• Analyze and compare political concepts 
• Analyze and interpret quantitative, text-based, and visual sources 
• Apply course concepts, foundational documents, and Supreme Court decisions in a variety of hypothetical 

and real-world scenarios 
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Timing: One hour and 20 minutes 
Percentage of Total Exam: 50% 

Free-Response Questions: 
Number of Questions: 4 
Structure – The four questions on the free response will ask students to: 

• Apply political concepts in real-world scenarios 
• Compare the decisions and implications of different Supreme Court cases 
• Analyze quantitative data 
• Develop an argument using required foundational documents as evidence 

Timing: One hour and 40 minutes 
Percentage of Total Exam: 50% 

As the breakdown of the AP Exam highlights, success in this course and on the AP Exam requires far more than 
the memorization of political knowledge. Success in this course and on the AP Exam requires connection-making 
with the aim of being able to analyze political information, regardless of the format the information is presented, 
and develop a factually accurate, thoughtful, and well-reasoned opinion regarding this information. 

The different pieces of the course fit together in pursuit of this aim through course content and big ideas, 
reasoning processes, and disciplinary practices. 

Course Content and Big Ideas 
The course content consists of the essential political knowledge that will be synthesized in the construction of 
enduring understandings and big ideas about American government and politics. The big ideas that connect the 
content in the course units include: 

• Constitutionalism (CON) 
• Liberty and Order (LOR) 
• Civic Participation in a Representative Democracy (PRD) 
• Competing Policy-Making Interests (PMI) 
• Methods of Political Analysis (MPA) 

Reasoning Processes 
The reasoning processes are the thought processes that will facilitate connection-making and analysis in the 
pursuit of effectively executing the disciplinary practices in the course. In other words, the reasoning processes 
form the cognitive bridge between the course content/big ideas and the disciplinary practices. The reasoning 
processes in this course include: 

• Definition/Classification: Demonstrating knowledge of course concepts 
• Explain - Process: Explaining political processes 
• Explain - Causation: Explaining causes and effects of political principles, institutions, processes, and 

behaviors 
• Explain - Comparison: Explaining similarities and differences among political principles, institutions, 

processes, and behaviors 

Disciplinary Practices 
The disciplinary practices are the tasks students will apply to the course content using the reasoning processes. 
Becoming proficient in these disciplinary practices gives students the tools to analyze political information, 
regardless of the format, and develop a factually accurate, thoughtful, and well-reasoned argument or opinion 
about an issue related to American government and politics. The disciplinary practices in this course include: 

• Practice 1: Apply political concepts and processes to scenarios in context 
• Practice 2: Apply Supreme Court decisions 
• Practice 3: Analyze and interpret quantitative data represented in tables, charts, graphs, maps, and 

infographics 
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• Practice 4: Read, analyze, and interpret foundational documents and other text-based and visual sources 
• Practice 5: Develop an argument in essay format 

Every AP Exam question fuses course content, reasoning processes, and disciplinary practices. Thus, in-class and 
outside of class assignments will focus on the acquisition of course content and the application of course content 
to disciplinary practices using reasoning skills. 

Overview of Required Course Texts and Additional Resources [CR16] 
Textbook and Online Resources 

Each student will check out a copy of the following textbook at the beginning of the course: 

Edwards, George C., Government In America: People, Politics and Policy, Twelfth Edition.. 
[CR16] — Students and teachers have access to a college-level U.S. government and politics textbook. See page 4 

Additionally, students will have access to the following free online resources: 
• AP United States Government and Politics reading skills lessons – This resource contains all of the 

required Supreme Court cases and foundational documents, along with close reading and discussion 
questions and activities. 

• Oyez – This online database provides succinct and accessible overviews for all Supreme Court cases. 
• The National Constitution Center’s Interactive Constitution – This online resource is an annotated U.S. 

Constitution that includes essays from multiple perspectives that frame the debates underlying key clauses 
and provisions of the U.S. Constitution. The National Constitution Center also has a blog that applies 
constitutional principles to current events. 

Required Supreme Court Cases [CR15: Supreme Court cases] 
This course will incorporate the analysis of the following 15 required Supreme Court cases: 

• Marbury v. Madison (1803) 
• McCulloch v. Maryland (1819) 
• Schenck v. United States (1919) 
• Brown v. Board of Education (1954) 
• Baker v. Carr (1961) 
• Engel v. Vitale (1962) 
• Gideon v. Wainwright (1963) 
• Tinker v. Des Moines Independent Community School District (1969) 
• New York Times Company v. United States (1971) 
• Wisconsin v. Yoder (1972) 
• Roe v. Wade (1973) 
• Shaw v. Reno (1993) 
• United States v. Lopez (1995) 
• McDonald v. Chicago (2010) 
• Citizens United v. Federal Election Commission (FEC) (2010) 

 
[CR15] — Students are provided opportunities to analyze the 15 required Supreme Court cases as described in the AP 
U.S. Government and Politics Curriculum Framework and connect them to other non-required landmark cases. 

For each of these cases, the facts, issues, holdings, and reasoning underlying the majority and dissenting opinions 
can be found through the Oyez database online. Oyez also has an app that can be downloaded to smartphones. 
Students will be required to complete multiple assignments analyzing and comparing these cases with other non- 
required cases. [CR15: activity] 

[CR15] — Students are provided opportunities to analyze the 15 required Supreme Court cases as described in the AP 
U.S. Government and Politics Curriculum Framework and connect them to other non-required landmark cases. 
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The list above is not an exhaustive list of the Supreme Court cases that will be analyzed and discussed in this 
course. Additionally, students will have access to the AP United States Government and Politics Interactive 
Reader, which includes information and majority/dissenting opinion excerpts for cases that complement the 
required cases, such as: 

• Gonzales v. Raich (2005) to go along with the analysis of McCulloch v. Maryland (1819) 
• Heart of Atlanta Motels v. United States (1964) to go along with the analysis of United States v. Lopez 

(1995) 
• Zelman v. Simmons-Harris (2002) to go along with the analysis of Engel v. Vitale (1962) 
• Morse v. Frederick (2007) to go along with the analysis of Tinker v. Des Moines (1969) 

Required Foundational Documents [CR10: foundational documents] 
This course will incorporate the analysis and discussion of nine required foundational documents to help 
understand the context and beliefs of the founders and their critics and the debates surrounding the writing and 
ratification of the U.S. Constitution: 

• The Declaration of Independence 
• The Articles of Confederation 
• Federalist No. 10 
• Brutus No. 1 
• Federalist No. 51 
• The Constitution of the United States 
• Federalist No. 70 
• Federalist No. 78 
• “Letter from Birmingham Jail” 

 
[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary 
sources including the nine required foundational documents) to explain how they relate to political concepts. 

To aid in the analysis of these foundational documents, students will also have access to the AP United States 
Government and Politics reading skills workbook. This online reader contains strategies for analyzing the 
required foundational documents and a sampling of related readings, including: 

 
• Excerpts from Locke’s Second Treatise of Civil Government to go along with the analysis of the 

Declaration of Independence 
• “Letters from the Federal Farmer to the Republican I” to go along with the analysis of the Articles of 

Confederation 
• Essays from the National Constitution Center’s “Matters of Debate” series (Interactive Constitution 

resource) to go along with the analysis of the Tenth Amendment 
 

Section #2: Civic Engagement Projects –  
The Presidential Election Process [CR6] [CR7] [CR8] [CR14] 
One of civic engagement projects will be The Presidential Election Process. This is a project in which students 
conduct a presidential election campaign. In the first days of the project, they will review the structure of elections 
in the United States and the process for potential candidates to make their bid for the White House. Students will 
also be introduced to the histories and political philosophies of the country’s six leading political parties: the 
America First Party, the Constitution Party, the Democratic Party, the Green Party of the United States, the 
Libertarian Party, and the Republican Party. As the project continues, students will form campaign committees 
representing one of the political parties. They will develop campaign materials through research, creative 
activities, and cooperative committee work. In addition, they will have the opportunity to schedule their time and 
“project manage” their tasks using management agendas and task assignments. Students will also be introduced to 
the workings of the Electoral College to understand its important role in electing a president. Gaining electoral 
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votes is crucial to a campaign’s success, and in this unit, students will be completing tasks and developing 
materials to gain these votes. While committees are developing campaign materials, important news 
announcements will be made in the form of Event Cards, which the campaign committees must respond to with 
press releases. In the final days of the unit, students complete their campaign materials and make presentations to 
other members of the class on Political Rally Day.  

[CR6] — The course integrates public policy within each unit. 

[CR7] — The course addresses the big ideas by connecting enduring understandings across one or more units. 

[CR8] — The course provides opportunities to analyze and compare political concepts  

[CR14] — Students are provided with an opportunity to engage in a political science research or applied civics 
project tied to the AP U.S. Government and Politics Curriculum Framework that culminates in a presentation of 
findings. 

 
Mock Congress [CR6] [CR7] [CR8] [CR14] 
The project simulates the workings of Congress.  It follows as closely as is practical the way Congress 
actually operates. The students are divided into Democrats and Republicans in the same proportion as in the 
U.S. Congress. Ideally, two classes will work together—one acting as the Senate and the other as the House 
of Representatives (the House). One can either work with another teacher or have a class be the House and 
another be the Senate. 

The students elect congressional leaders, represent regions in the U.S., write bills, serve on committees, 
politic to get their bills passed and deal with lobbyists.  In a two class format, any bills that make it through 
one chamber move on to the other. Any bills that are passed by both chambers but are not identical go to a 
House-Senate Conference Committee. As the current president, the teacher can sign, veto any bills that 
complete the entire process. 

[CR6] — The course integrates public policy within each unit. 

[CR7] — The course addresses the big ideas by connecting enduring understandings across one or more units. 

[CR8] — The course provides opportunities to analyze and compare political concepts  

[CR14] — Students are provided with an opportunity to engage in a political science research or applied civics 
project tied to the AP U.S. Government and Politics Curriculum Framework that culminates in a presentation of 
findings. 

 
 

Section #3: Course Outline 
This section provides a breakdown of each of the course’s five units. Included in each breakdown is an overview 
of unit topics, big ideas, learning objectives, key terms, and connections to the required foundational sources and 
required Supreme Court cases. Each breakdown also includes a sampling of activities and assignments used 
during the unit and the Civic Engagement Project tasks that fall under the unit. 

 
Unit 1: Foundations of American Democracy [CR1] 
(15 instructional days) 

[CR1] — The course includes the Foundations of American Democracy Unit and addresses all related big ideas (BIs) 
and enduring understandings (EUs). 

Essential Questions: 
• How did the founders of the U.S. Constitution attempt to protect individual liberty, while also promoting 

public order and safety? 
• How have theory, debate, and compromise influenced the U.S. Constitutional system? 
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• How does the development and interpretation of the Constitution influence policies that impact citizens 
and residents of the U.S.? 

Topic 1.1: Ideals of Democracy 
Big Idea and Learning Objective: Liberty and Order (LOR-1.A) 
Key Terms: Limited Government, Natural Rights, Popular Sovereignty, Republicanism, Social Contract 
Foundational Documents: The Declaration of Independence, the Constitution of the United States 

 
Topic 1.2: Types of Democracy 
Big Idea and Learning Objective: Liberty and Order (LOR-1.B) 
Key Terms: Participatory Democracy, Pluralist Democracy, Elite Democracy 
Foundational Documents: Excerpts from Federalist No. 10 and excerpts from Brutus No. 1 

 
Topic 1.3: Government Power and Individual Rights 
Big Idea and Learning Objective: Constitutionalism (CON-1.A) 
Key Terms: Faction, Federalist, Anti-Federalist, Federalism, Checks and Balances, Separation of Powers 
Foundational Documents: Excerpts from Federalist No. 10 and excerpts from Brutus No. 1 

 
Topic 1.4: Challenges of the Articles of Confederation 
Big Idea and Learning Objective: Constitutionalism (CON-1.B) 
Key Terms: Articles of Confederation, Shays’s Rebellion 
Foundational Documents: Excerpts from the Articles of Confederation 

 
Topic 1.5: Ratification of the U.S. Constitution 
Big Idea and Learning Objective: Constitutionalism (CON-1.C) 
Key Terms: Great Compromise, Electoral College, Three-Fifths Compromise, Amendment Process 
Foundational Documents: The Constitution of the United States 

 
Topic 1.6: Principles of American Government 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-1.A) 
Key Terms: Congress, the President, Federal Judiciary, Checks and Balances, Separation of Powers 
Foundational Documents: Excerpts from Federalist No. 51 

 
Topic 1.7: Relationship Between the States and the Federal Government 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-
1.B) Key Terms: Checks and Balances, Separation of Powers 

 
Topic 1.8: Constitutional Interpretations of Federalism 
Big Idea and Learning Objective: Constitutionalism (CON-2.A) 
Key Terms: Federalism, Concurrent Powers, Federal Revenue Sharing, Mandates 
Categorical Grants, Block Grants 

 
Topic 1.9: Federalism in Action 
Big Idea and Learning Objective: Constitutionalism (CON-2.B) 
Key Terms: Federalism, Tenth Amendment, Fourteenth Amendment, Commerce Clause, Necessary and Proper 
Clause, Enumerated Powers, Implied Powers, Separation of Powers, Policymaking 
Required Cases: McCulloch v. Maryland (1819), United States v. Lopez (1995) 

 
Sample Activities and Assignments for Unit 1 
Articles of Confederation Carousel: 

• Framing Question: How could our Founding Fathers best meet the governing needs of the various 
factions after the Revolutionary War? 
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• Activity Summary:  
o Provided with a copy of the Articles of Confederation, students will divide into seven groups, where 

ach group read their assigned portion of the Articles of Confederation and write out on a large sheet 
of Post-It paper, in their own words, from their section:  

• A. What are the five most important facts about the creation of our first national 
government? You are looking for structure and function. 

• B. Place a title/category/classification at the top of the Post-It paper that summarizes the 
type of information you included from your section. 

o Each group will select a reporter who will briefly explain the title and information provided on the 
Post-Its to the large group.  

o CAROUSEL: Each group will walk around the room as the teacher allows two minutes to read/view 
each Post-It. As you are walking around the room, create a "T-Chart" of strengths and weaknesses of 
the Articles of Confederation. 

o After, a lecture, covering the key points and passage of the Land Ordinance of 1785 and the 
Northwest Ordinance of 1787. 

o Finally,  the students will write short answers to the following questions: 
• Why did Congress have so much trouble passing laws under the terms of the Articles of 

Confederation? 
• Why was it difficult or impossible for the government of the United States, under the 

Articles, to raise money to pay its expenses? 
• Why was it difficult or impossible for the government of the United States, under the 

Articles, to settle disputes between the states or between citizens of different states? 
• Which of the weaknesses of the Articles proved most significant in causing the failure of 

government under the Articles? 
• What amendments might the states have added to the Articles to make this plan for 

government more effective? 
[CR1] [CR6] [CR8] [CR10: activity] 

• Learning Objective Alignment: CON-1.B, CON-2.A, CON-2.B 
 

[CR6] — The course integrates public policy within each unit. 

[CR8] — The course provides opportunities to analyze and compare political concepts. 

[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary 
sources including the nine required foundational documents) to explain how they relate to political concepts. 

Circles, Triangles, and Squares—Oh my: 
• After a lecture about the 13 colonies. 
• Assignment Summary: This is a game in which a low mobility three-tiered society is built through the 

distribution of wealth in the form of chips. Participants have a chance to progress from one level of society 
to another by acquiring wealth through trading with other participants. Once the society is established, the 
group with the most wealth is given the right to make the rules for the game. They generally make rules 
which the other groups consider to be unfair, fascistic and racist. A revolt against the rules and the rule-
makers generally ensues. When this occurs, the game is ended. The game is useful for raising questions 
about the uses of power in a competitive society.  
o The students are divided into three approximately equal groups named: circles, triangles and 

squares. Each person wears a symbol representing their group.  
o Each student is given five chips. Squares receive one black, one green and the remaining three 

randomly selected from the colors red, white and blue. Each circle is given one green chip and the 
remaining four selected from the colors red, white and blue. The triangles are given a random 
assortment of red, white and blue chips. The only exception to this distribution is that one circle and 
one triangle receive the same distribution as the squares, i.e., one black, one green and a random 
assortment of red, white and blue.  

o The students are told that this game involves trading and bargaining. The scoring system is as 
follows:  
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• Every black chip is worth 50 points. 
• Every green chip is worth 25 points. 
• Every red chip is worth 15 points. 
• Every white chip is worth 10 points. 
• Every blue chip is worth 5 points. 
• Additional points are given if a person is able to get several points of the same color. 
• Five chips of the same color are worth 20 points 
• Four chips of the same color are worth 10 points 
• Three chips of the same color are worth 5 points 
• No extra points given for two chips of the same color 

  
o Explain the following rules of bargaining: 

• They have 10 minutes to improve their scores. 
• They improve their scores by trading advantageously with other squares, circles and 

triangles. 
• Persons must be holding hands to effect a trade. 
• Only one for one trades are legal. Two for one or any other combinations are illegal. 
• Once participants touch the hand of another participant, a chip of unequal value or 

color must be traded. If a couple cannot consummate a trade, the may have to hold 
hands for the entire 10 minute trading session. 

• There is no talking unless hands are touching. This rule should be strictly enforced. 
• Persons with folded arms do not have to trade with other persons. All chips should be 

hidden. This rule should be strictly enforced. 
• (Do NOT reveal that the squares are given chips of a higher value than the circles or 

triangles. 
o After two rounds of frustrated trading, announce that the squares now have the authority to make 

the rules for the game and that while any group can suggest rules for the game, the squares will 
decide which rules will be implemented. (Usually the squares force more chips out of the circles 
and triangles’ hands)  

o What is likely to happen is that the squares will make very tough rules that protect heir own power. 
This has happened in every organized group so far. The circles and triangles will either give up, 
organize, become hostile, or commit an act of frustration and defiance. Stop the game when it is 
evident that the squares have made rules which the others consider unfair and fascist. After the 
game, gather the group together and discuss the implications of the game for the real world. 
] 

• Essay: Have the students write a 5 paragraph essay, answering the following questions and providing 
examples with information that they’ve retrieved from their phones. 

• Are there any parallels between the system set up by the game and the system or subsystems 
in which we live today? Using the internet, provide examples. 

• Does the game say anything about the nature of humans? Using the internet provide examples. 
• Is it he nature of humans to seek inequality; to attempt to be better than his fellow man; to see 

for more privileges and wealth? If yes, is there anything wrong with such strivings? Can they 
be legitimatized? Is there a moral alternative to man’s search for inequality? 

• Would it have mad mush difference if the people who were the circles had been the squares? 
• Were the squares acting with legitimate authority? 
• Are there any parallels between the game and the problems faced by the founding fathers? 

What was the economic differences between Europe and the 13 Colonies? 
• Would it be possible to develop a game which emphasizes cooperative behavior and is fun to 

play? 
• [CR6] [CR8] [CR13 

 
[CR6] — The course integrates public policy within each unit. 
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[CR8] — The course provides opportunities to analyze and compare political concepts. 

[CR13] — The course provides opportunities to develop an argument in the form of an essay, supported by 
relevant evidence, about a concept described in the AP U.S. Government and Politics Curriculum Framework. 

 
Unit 2: American Political Ideologies and Beliefs [CR4] 
(10 instructional days) 

[CR4] — The course includes the American Political Ideologies and Beliefs Unit and addresses all related big ideas 
(BIs) and enduring understandings (EUs). 

Essential Questions: 
• How are American political beliefs formed and how do they evolve over time? 
• How do political ideology and core values influence government policy making? 

 
Topic 4.1: American Attitudes about Government and Politics 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-1.A) 
Key Terms: Individualism, Equality of Opportunity, Free Enterprise, Rule of Law, Limited Government 

 
Topic 4.2: Political Socialization 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-1) 
Key Terms: Political Socialization, Political Culture 

 
Topic 4.3: Changes in Ideology 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-1) 

 
Topic 4.4: Influence of Political Events on Ideology 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-1) 

 
Topic 4.5: Measuring Public Opinion 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-2) 
Key Terms: Opinion Polls, Tracking Polls, Exit Polls, Sampling Techniques, Sampling Error 

 
Topic 4.6: Evaluating Public Opinion Data 
Big Idea and Learning Objective: Methods of Political Analysis (MPA-2.B) 

 
Topic 4.7: Ideologies of Political Parties 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-4.A) 
Key Terms: Democratic Party, Republican Party, Conservative Ideology, Liberal Ideology 

 
Topic 4.8: Ideology and Policy-Making 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-4.B) 

 
Topic 4.9: Ideology and Economic Policy 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-4.C, PMI-4.D) 
Key Terms: Liberal Ideology, Conservative Ideology, Libertarian Ideology, Keynesian Economics, Supply-Side 
Economics, Fiscal Policy, Monetary Policy, the Federal Reserve 

 
Topic 4.10: Ideology and Social Policy 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-4.E, PMI-4.F) 
Key Terms: Liberal Ideology, Conservative Ideology, Libertarian Ideology 

 
Sample Activities and Assignments for Unit 2 
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Comparison of Party Platforms Highlights Stark Differences – Analysis: 
• Framing Question: Has reviewing each party’s positions on the issues helped you to decide how you 

would vote in the presidential or state and local elections? 
• Activity Summary: Students will first read an article from the website, Student News Daily, regarding 

the differences between the Democratic and Republican Parties. Students will then analyze excerpts from 
the most recent Republican Party Platform and Democratic Party Platform and explain how excerpts from 
both party platforms are both part of American values. Next, students will compare the attitudes and 
ideological beliefs of both parties with respect to these core values before answering and discussing the 
framing question. [CR6] [CR10: activity] 

• Additional Sources: 2016 Republican Party Platform, 2016 Democratic Party Platform, Student News 
Daily: 2016 Election – party platforms. https://www.studentnewsdaily.com/2016-presidential-
election/#partyplatforms 

• Learning Objective Alignment:  MPA-1.A, PMI-4 
[CR6] — The course integrates public policy within each unit. 

[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary 
sources including the nine required foundational documents) to explain how they relate to political concepts. 

PBS News Hour’s Polling Pitfalls: 
• Framing Question: What do people need to consider when evaluating public opinion polls? 
• Activity Summary: Have students view the We The Voters film “The Poll Dance.” , with a viewing 

guided worksheet. Discuss what students just viewed and clarify any misunderstandings and/or questions. 
Review margin of error in polling, the fact that question wording and order can lead to push polls—
analogous to “leading the witness” in TV court dramas, and stress the idea that polling is a science with a 
need for random sampling as in science experiments. Let the students know they are going to investigate 
the validity of polls using their new knowledge. Teachers may wish to let the students select a topic to 
examine or give a particular topic or options to the students to focus their Polling Inquiry. Have students 
complete a worksheet that asks title, questions, and author organization of the poll. Students work 
independently or in pairs. Afterwards, drawing on recollection of “The Poll Dance” film and their 
completed worksheets, have students write a reflection that includes an overall impression of public 
opinion polls and these particular results for the polls chosen. What are the advantages and disadvantages 
of polls? What do citizens need to consider when evaluating public opinion? Option B: Teachers may wish 
to conduct a discussion of the above-mentioned questions and discuss the poll topics selected. Do these 
polls contain proper polling techniques? Explain whether you feel these polls provide the public with 
accurate information.  [CR9] [CR12] 

• Additional Sources: “Polling Pitfalls – Lesson Plan.” PBS, Public Broadcasting Service, 2018, 
www.pbs.org/newshour/extra/lessons-plans/polling-pitfalls-lesson-plan/.  

• Learning Objective Alignment: MPA-1.A, MPA-2 
 

[CR9] — The course provides opportunities to analyze and interpret quantitative data to explain what the data implies 
or illustrates about political principles, institutions, processes, and behaviors. 

[CR12] — The course provides opportunities to apply course concepts and Supreme Court decisions in real-world 
contexts or scenarios. 

 
Unit 3: Political Participation [CR5] 
(18 instructional days) 

[CR5] — The course includes the Political Participation Unit and addresses all related big ideas (BIs) and enduring 
understandings (EUs). 

 

Essential Questions: 
• How have changes in technology influenced political communication and behavior? 
• Why do levels of participation and influence in politics vary? 

https://www.studentnewsdaily.com/2016-presidential-election/#partyplatforms
https://www.studentnewsdaily.com/2016-presidential-election/#partyplatforms
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• How effective are the various methods of political participation in shaping public policies? 
 

Topic 5.1: Voting Rights and Models of Voting Behavior 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (MPA-3.A, MPA-3.B) 
Key Terms: Fifteenth Amendment, Seventeenth Amendment, Nineteenth Amendment, Twenty-Fourth 
Amendment, Twenty-Sixth Amendment, Voting Rights Act of 1965, Rational Choice Voting, Retrospective 
Voting, Prospective Voting, Party-Line Voting 

 
Foundational Documents: The Constitution of the United States 

 
Topic 5.2: Voter Turnout 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (MPA-3.C) 
Key Terms: Voter Turnout, Vote Choice, Political Efficacy, Voter Registration, Compulsory Voting, Mid-Term 
Elections, Presidential Elections, Relationship Between Demographics and Voter Turnout, Relationship Between 
Demographics and Vote Choice 

 
Topic 5.3: Political Parties 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-5.A, PMI-5.B) 
Key Terms: Linkage Institutions, Political Parties, Party Platforms, Committee and Party Leadership in 
Legislatures 

 
Topic 5.4: How and Why Political Parties Change and Adapt 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-5.C) 
Key Terms: Candidate-Centric Campaigns, Direct Primaries, Critical Elections, Realignments, Campaign Finance 

 
Topic 5.5: Third-Party Politics 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-
5.D) Key Terms: Proportional System, Winner-Take-All System, Party 
Platforms 

 
Topic 5.6: Interest Groups Influencing Policy-Making 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-5.E, PMI-5.F) 
Key Terms: Iron Triangle, Issue Networks, “Free Rider” Problem 

 
Topic 5.7: Groups Influencing Policy Outcomes 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-5.G) 
Key Terms: Single-Issue Groups, Ideological/Social Movements, Protest Movements, Professional Organizations, 
Federal Budget Process 

 
Topic 5.8: Electing a President 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-2.A, PRD-
2.B) Key Terms: Incumbency Advantage, Open and Closed Primaries, Caucuses, Party Conventions, 
Electoral College, Winner-Take-All, National Popular Vote 

 
Topic 5.9: Congressional Elections 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-2.C) 
Key Terms: Incumbency Advantage, Open and Closed Primaries, Caucuses, Presidential Elections, Mid-Term 
Elections 

 
Topic 5.10: Modern Campaigns 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-2.D) 
Key Terms: Political Consultants, Campaign Finance, Social Media 
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Topic 5.11: Campaign Finance 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-2.E) 
Key Terms: Bipartisan Campaign Reform Act of 2002, Soft Money, “Stand by Your Ad” provision, PACs and Super 
PACs 
Required Case: Citizens United v. Federal Election Commission (2010) 

 
Topic 5.12: The Media 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-3.A) 
Key Terms: Horserace Journalism, Media as a Gatekeeper 

 
Topic 5.13: Changing Media 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-3.B) 
Key Terms: Media Bias, Partisan News Sites, Ideologically Oriented Programming 

 
Sample Activities and Assignments for Unit 3 
Citizens United v FEC Jigsaw: 

• Framing Question: Did the Supreme Court rule correctly in Citizens United v. F.E.C., 2010, in light of 
constitutional principles including republican government and freedom of speech. 

• Activity Summary: Divide the students into groups 6. Give each group a different article (below). Once 
each has been able to summarize their article, reorganize the groups so that each group has members with each 
different article.  Have each member share their article with the new group.  Once done, bring the class together 
and have a representative of the groups, one at a time, explain what Citizens United is all about.  Once 
discussion has conclude.  Have the students do a quick write persuasive essay, answering the Framing 
Question, above. [CR10] [CR13] [CR15] 

• Additional Sources: "Citizens United v. Federal Election Commission." Oyez, 6 Dec. 2018, 
www.oyez.org/cases/2008/08-205.  Confessore, Nicholas. “Democrats Lay Groundwork to Expand Use 
of 'Super PACs'.” The New York Times, The New York Times, 14 Sept. 2015, 
www.nytimes.com/2015/09/15/us/politics/democrats-seek-to-expand-use-of-super-pacs.html.  Eggen, 
Dan. “FEC Allows Colbert to Form 'Super PAC' for 2012 Elections.” The Washington Post, WP 
Company, 30 June 2011, www.washingtonpost.com/politics/fec-allows-colbert-to-form-super-pac-for-
2012-elections/2011/06/30/AGxVGBsH_story.html?utm_term=.99eb0334f20e.  Journal, Wall Street. 
“A Free Speech Landmark.” The Wall Street Journal, Dow Jones & Company, 22 Jan. 2010, 
www.wsj.com/articles/SB10001424052748703699204575016843479815072.  Overby, Peter. “A Year 
Later, Citizens United Reshapes Politics.” NPR, NPR, 21 Jan. 2011, 
www.npr.org/2011/01/21/133083209/a-year-later-citizens-united-reshapes-politics.  “The Court's Blow 
to Democracy.” The New York Times, The New York Times, 22 Jan. 2010, 
www.nytimes.com/2010/01/22/opinion/22fri1.html.   

•  Learning Objective Alignment: CON-5.B, PMI-5.A, PMI-5.E, PRD-2.E 
 

[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary sources 
including the nine required foundational documents) to explain how they relate to political concepts  

[CR13] — The course provides opportunities to develop an argument in the form of an essay, supported by relevant 
evidence, about a concept described in the AP U.S. Government and Politics Curriculum Framework.  

[CR15] — Students are provided opportunities to analyze the 15 required Supreme Court cases as described in the AP U.S. 
Government and Politics Curriculum Framework and connect them to other non-required landmark cases. 

 
Media Bias: 

• Framing Question: Where do people in the U.S. get their news, how does news selection amplifies one’s 
political views, and how do media organizations decide to cover stories?. 

http://www.oyez.org/cases/2008/08-205
http://www.nytimes.com/2015/09/15/us/politics/democrats-seek-to-expand-use-of-super-pacs.html
http://www.washingtonpost.com/politics/fec-allows-colbert-to-form-super-pac-for-2012-elections/2011/06/30/AGxVGBsH_story.html?utm_term=.99eb0334f20e
http://www.washingtonpost.com/politics/fec-allows-colbert-to-form-super-pac-for-2012-elections/2011/06/30/AGxVGBsH_story.html?utm_term=.99eb0334f20e
http://www.wsj.com/articles/SB10001424052748703699204575016843479815072
http://www.npr.org/2011/01/21/133083209/a-year-later-citizens-united-reshapes-politics
http://www.nytimes.com/2010/01/22/opinion/22fri1.html
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• Activity Summary: Warm Up: Ask students: Where do you go to read the news? [If students state social 
media, where specifically? Whom do they follow? If students state TV, which programs?] Why do you go 
there? What other options do you have?  ilm Viewing: Have students view the We The Voters film 
“MediOcracy.” Discuss how their responses during the warm-up discussion may have aligned with the idea 
of “incestuous amplification” (selecting news sources to reinforce our own views) as defined in the film. 
Media Website Examination: Have students complete Handout #1: Media Website Examination. Students 
will go to three cable news outlets and examine the top three home page and politics page news stories, 
including original and aggregated pieces, focusing on headlines. Next, students will choose a topic addressed 
on all three networks and read a story from each network to examine for point of view. Have students look 
for a top-of-the-page topic that addresses politics or public policy. Discuss students’ findings when finished. 
What facts were included in all three stories? Was there one news source that contained facts the other two 
did not? Why might that be? What did you notice about the language/word choice? Was there leading or 
subjective language to favor one point of view over another? 

• Additional Sources: “Decoding Media Bias – Lesson Plan.” PBS, Public Broadcasting Service, 2018, 
www.pbs.org/newshour/extra/lessons-plans/decoding-media-bias-lesson-plan/.  

• Learning Objective Alignment: PRD-3  

Civic Engagement Project: Presidential Election Process [CR6] [CR7] [CR8] [CR14]: 
• The Presidential Election Process is a project in which students conduct a presidential election campaign. 

In the first days of the project, they will review the structure of elections in the United States and the 
process for potential candidates to make their bid for the White House. Students will also be introduced to 
the histories and political philosophies of the country’s six leading political parties: the America First 
Party, the Constitution Party, the Democratic Party, the Green Party of the United States, the Libertarian 
Party, and the Republican Party. As the project continues, students will form campaign committees 
representing one of the political parties. They will develop campaign materials through research, creative 
activities, and cooperative committee work. In this unit, students gain and experience the following: 

• Learning Objective Alignment: PMI-5.B, PMI-5.C, PRD-2.B, PRD-2.C, PRD-2.D 
o Knowledge 

a. Identify and describe the different levels of elections in the United States —national, state, 
county, city, school district, and student government 

b. Describe the steps in running for president 
c. Understand the history and philosophies of the six main political parties in the United States 
d. Understand the operation of a political campaign committee 
e. Understand the history and operation of the Electoral College  

o Skills 
f. Accomplish a common goal working in a group 
g. Understand the application of political theory to real issues 
h. Research and develop ideas to support a political position 
i. Set up and manage a project plan 
j. Understand effective methods of persuasion and advertising techniques 

o Attitudes 
a. Gain an appreciation for the political diversity of the United States population as reflected in 

the political parties 
b. Develop confidence in planning and carrying out a group project 
c. Acquire a desire to build a competent political campaign to promote its ideals  

[CR6] — The course integrates public policy within each unit. 

http://www.pbs.org/newshour/extra/lessons-plans/decoding-media-bias-lesson-plan/
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[CR7] — The course addresses the big ideas by connecting enduring understandings across one or 
more units. 

[CR8] — The course provides opportunities to analyze and compare political concepts  

[CR14] — Students are provided with an opportunity to engage in a political science research or 
applied civics project tied to the AP U.S. Government and Politics Curriculum Framework that 
culminates in a presentation of findings. 

 
Unit 4: Interactions Among Branches of Government [CR2] 
(30 instructional days) 

[CR2] — The course includes the Interactions Among Branches of Government Unit and addresses all related big 
ideas (BIs) and enduring understandings (EUs). 

Essential Questions: 
• How do the branches of the national government compete and cooperate in order to govern? 
• To what extent have changes in the powers of each branch affected how responsive and accountable the 

national government is in the 21st century? 

Topic 2.1: Congress: The Senate and the House of Representatives 
Big Idea and Learning Objective: Constitutionalism (CON-3.A) 
Key Terms: Senate, House, Chamber Sizes, Constituencies, Term-Lengths in Congress, Enumerated Powers 
(including Passing a Budget, Raising Revenue, Coining Money, Declaring War, and Maintaining Armed Forces), 
Implied Powers, Necessary and Proper Clause 
Foundational Documents: The Constitution of the United States 

 
Topic 2.2: Structures, Powers, and Functions of Congress 
Big Idea and Learning Objective: Constitutionalism (CON-3.B) 
Key Terms: Policy-Making Process, Congressional Standing Committees, Speaker of the House, President of the 
Senate, Party Leadership in Congress, Committee Leadership, Filibuster and Cloture, Holds, Unanimous Consent, 
Rules Committee, Committee of the Whole, Discharge Petitions, Treaty Ratification, Confirmation, Federal 
Budget, Discretionary Spending, Mandatory Spending, Entitlement Spending, Tax Revenues, Budget Deficit, 
Pork Barrel, Logrolling 

 
Topic 2.3: Congressional Behavior 
Big Idea and Learning Objective: Constitutionalism (CON-3.C) 
Key Terms: Party Polarization, Gerrymandering, Redistricting, “One Person, One Vote,” Divided Government, 
Lame-Duck, Trustee, Delegate, Politico 
Required Cases: Baker v. Carr (1961), Shaw v. Reno (1993) 

 
Topic 2.4: Roles and Powers of the President 
Big Idea and Learning Objective: Constitutionalism (CON-4.A) 
Key Terms: Formal Powers, Informal Powers, Vetoes and Pocket Vetoes, Commander-in-Chief, Treaties, 
Executive Agreements, Executive Orders, Signing Statements 
Foundational Documents: The Constitution of the United States 

 
Topic 2.5: Checks on the President 
Big Idea and Learning Objective: Constitutionalism (CON-4.B) 
Key Terms: Appointments (Cabinet Members, Ambassadors, White House Staff, Federal Judges), Executive 
Orders 
Foundational Documents: The Constitution of the United States 

 
Topic 2.6: Expansion of Presidential Power 
Big Idea and Learning Objective: Constitutionalism (CON-4.C) 
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Key Terms: Twenty-Second Amendment, Formal Powers, Informal Powers 
Foundational Documents: Federalist No. 70 

 
Topic 2.7: Presidential Communication 
Big Idea and Learning Objective: Constitutionalism (CON-
4.D) Key Terms: State of the Union, Bully Pulpit 

 
Topic 2.8: The Judicial Branch 
Big Idea and Learning Objective: Constitutionalism (CON-5.A) 
Key Terms: Judicial Review 
Foundational Documents and Required Cases: The Constitution of the United States of America, Federalist No. 
78, Marbury v. Madison (1803) 

 
Topic 2.9: Legitimacy of the Judicial Branch 
Big Idea and Learning Objective: Constitutionalism (CON-5.B) 
Key Terms: Life Tenure, Precedent, Stare Decisis, Appointment and Confirmation 

 
Topic 2.10: The Court in Action 
Big Idea and Learning Objective: Constitutionalism (CON-5.B) 

 
Key Terms: Judicial Review, Judicial Activism, Judicial Restraint 

 
Topic 2.11: Checks on the Judicial Branch 
Big Idea and Learning Objective: Constitutionalism (CON-5.B, CON-5.C) 
Key Terms: Constitutional Amendments, Appointment and Confirmation, Court Jurisdiction, Implementation of 
Court Rulings 

 
Topic 2.12: The Bureaucracy 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-2.A) 
Key Terms: Regulations, Fines, Congressional Testimony, Issue Network, Iron Triangles, Political Patronage, 
Civil Service, Merit System 

 
Topic 2.13: Discretionary and Rule-Making Authority 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-
2.B) Key Terms: Bureaucratic Discretion, Rule-Making, Policy Implementation 

 
Topic 2.14: Holding the Bureaucracy Accountable 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-
2.C) Key Terms: Oversight (Committee Hearings and Power of the Purse) 

 
Topic 2.15: Policy and the Branches of Government 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-2.E) 

 
Sample Activities and Assignments for Unit 4 
Impeachment: 

• Framing Question: What is an impeachable offense? 
• Secondary Framing Question: Explain the impeachment process. 
• Activity Summary: Students will:  1. State their prior knowledge about the issues surrounding President 

Clinton and the potential of impeachment proceedings. 2. Investigate the U.S. Constitution’s wording 
regarding impeachment; discuss the impeachment process. 3. Read and discuss “The Legal Issues: What’s 
an Impeachable Offense? Past Is Fuzzy.” 4. Design a survey focusing on student-generated questions 
related to President Clinton and considerations about whether to begin impeachment proceedings. 5. Write 
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a letter to President Clinton expressing opinions and offering advice based on impeachment precedents. 
[CR7] [CR8] [CR13] [CR14] 

• Additional Sources: Zimbalist, Alison. “High Crimes and Misdemeanors.” The New York Times, The 
New York Times, 14 Sept. 1998, learning.blogs.nytimes.com/1998/09/14/high-crimes-and-
misdemeanors/. 

• Learning Objective Alignment: CON-3.A, CON-4.C 
 

[CR7] — The course addresses the big ideas by connecting enduring understandings across one or more units. 
[CR8] — The course provides opportunities to analyze and compare political concepts.  
[CR13]—The course provides opportunities to develop an argument in the form of an essay, supported by 
relevant evidence, about a concept described in the AP U.S. Government and Politics Curriculum Framework.  
[CR14] — Students are provided with an opportunity to engage in a political science research or applied civics 
project tied to the AP U.S. Government and Politics Curriculum Framework that culminates in a presentation of 
findings. 
 

What is Congress: 
• Framing Question: What does Congress do, and why does it matter? 
• Activity Summary: Understanding Congress is essential to civic life. In this lesson, students assemble and 

discuss a visual model displaying a range of congressional actions, study the model to delineate what 
Congress does, and identify 20 types of congressional action reflected in primary sources. They conclude 
by discussing what Congress does and why it matters. Students learn the concepts of representation, 
separation of powers, and the constitutional role of Congress by assembling a visual model depicting 20 
congressional actions, analyzing primary sources, and answering questions. These activities support a 
discussion about Congress's constitutional role. The activity in this lesson centers on a diagram, provided 
by the National Archives, which represents 20 characteristic actions performed by members of Congress 
and by the House and Senate as institutions. Students will study the diagram and use worksheets to answer 
questions about it. They will then match 20 game pieces, each identifying a congressional action, to the 
appropriate places on the diagram. They will use worksheets (provided by the National Archives) to 
analyze primary sources (provided by the National Arcives) illustrating each of the 20 types of 
congressional action. They will identify the congressional action each document facsimile best reflects and 
place miniature document facsimiles on the diagram accordingly. They will conclude by answering 
reflection questions based on their work with the diagram. Students will then learn about the rest of the 
legislative process and use evidence from this simulation, along with evidence from foundational 
documents such as the U.S. Constitution and Federalist No. 51, to develop a thesis that answers the 
framing question and supports this thesis with evidence. [CR6] [CR7] [CR8] CR13] 
 

• Learning Objective Alignment: LOR-1.B, CON-3, PMI-1, PMI-5.D 
• Additional Sources: “Lesson Plans: What Congress Does and Why It Matters.” National Archives and 

Records Administration, National Archives and Records Administration, 15 Aug. 2016, 
www.archives.gov/legislative/resources/education/what-congress-does.  
 

[CR6] — The course integrates public policy within each unit. 

[CR7] — The course addresses the big ideas by connecting enduring understandings across one or more units. 

[CR8] — The course provides opportunities to analyze and compare political concepts. 

[CR13] — The course provides opportunities to develop an argument in the form of an essay, supported by relevant 
evidence, about a concept described in the AP U.S. Government and Politics Curriculum Framework. 

Civic Engagement Project:  Mock Congress [CR6] [CR7] [CR8] [CR14]: 
• The project simulates the workings of Congress.  It follows as closely as is practical the way Congress 

actually operates. The students are divided into Democrats and Republicans in the same proportion as in 
the U.S. Congress. Ideally, two classes will work together—one acting as the Senate and the other as the 

http://www.archives.gov/legislative/resources/education/what-congress-does
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House of Representatives (the House). One can either work with another teacher or have a class be the 
House and another be the Senate. 

• The students elect congressional leaders, represent regions in the U.S., write bills, serve on committees, 
politic to get their bills passed and deal with lobbyists.  In a two class format, any bills that make it through 
one chamber move on to the other. Any bills that are passed by both chambers but are not identical go to a 
House-Senate Conference Committee. As the current president, the teacher can sign, veto any bills that 
complete the entire process. 

• Learning Objective Alignment: CON-3 
• [CR6] — The course integrates public policy within each unit. 
• [CR7] — The course addresses the big ideas by connecting enduring understandings across one or more 

units. 
• [CR8] — The course provides opportunities to analyze and compare political concepts  
• [CR14] — Students are provided with an opportunity to engage in a political science research or applied 

civics project tied to the AP U.S. Government and Politics Curriculum Framework that culminates in a 
presentation of findings. 

 

Unit 5: Civil Liberties and Civil Rights [CR3] 
(18 instructional days) 

[CR3] — The course includes the Civil Liberties and Civil Rights Unit and addresses all related big ideas (BIs) and 
enduring understandings (EUs). 

Essential Questions: 
• To what extent do the U.S. Constitution and its amendments protect against undue 

government infringement on essential liberties and from invidious discrimination? 
• How have U.S. Supreme Court rulings defined civil liberties and civil rights? 

Topic 3.1: The Bill of Rights 
Big Idea and Learning Objective: Liberty and Order (LOR-2.A and LOR-2.B) 
Key Terms: Bill of Rights, Civil Liberties 
Foundational Documents: The Constitution of the United States 

 
Topic 3.2: First Amendment - Freedom of Religion 
Big Idea and Learning Objective: Liberty and Order (LOR-2.C) 
Key Terms: Establishment Clause, Free Exercise Clause 
Foundational Documents and Required Cases: The Constitution of the United States, Engel v. Vitale (1962), 
Wisconsin v. Yoder (1972) 

 
Topic 3.3: First Amendment - Freedom of Speech 
Big Idea and Learning Objective: Liberty and Order (LOR-2.C) 
Key Terms: Symbolic Speech, Limits on Speech – Time, Manner, and Place Regulations, Defamatory, Offensive, 
and Obscene Gestures, “Clear and Present Danger” 
Foundational Documents and Required Cases: The Constitution of the United States, Tinker v. Des Moines 
(1969), Schenck v. United States (1919) 

 
Topic 3.4: First Amendment - Freedom of the Press 
Big Idea and Learning Objective: Liberty and Order (LOR-2.C) 
Key Terms: Prior Restraint 
Foundational Documents and Required Cases: The Constitution of the United States, 
New York Times Co. v. United States (1971) 
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Topic 3.5: Second Amendment - Right to Bear Arms 
Big Idea and Learning Objective: Liberty and Order (LOR-2.C) 
Key Terms: Second Amendment 
Foundational Documents and Required Cases: The Constitution of the United States, McDonald v. Chicago 
(2010) 

 
Topic 3.6: Amendments - Balancing Individual Freedom with Public Order and Safety 
Big Idea and Learning Objective: Liberty and Order (LOR-2.D) 
Key Terms: Second Amendment, Fourth Amendment, Eighth Amendment 
Foundational Documents: The Constitution of the United States 

 
Topic 3.7: Selective Incorporation 
Big Idea and Learning Objective: Liberty and Order (LOR-3.A) 
Key Terms: Selective Incorporation, Due Process Clause of the Fourteenth Amendment 
Foundational Documents and Required Cases: The Constitution of the United States, McDonald v. Chicago 
(2010) 

 
Topic 3.8: Amendments - Due Process and the Rights of the Accused 
Big Idea and Learning Objective: Liberty and Order (LOR-3.B) 
Key Terms: Selective Incorporation, Due Process Clause of the Fourteenth Amendment, Miranda Rule, Miranda 
v. Arizona (1966), Public Safety Exception, Right to Legal Counsel, Right to Speedy and Public Trial, Right to 
Impartial Jury, Protection Against Warrantless Searches, Exclusionary Rule 
Foundational Documents and Required Cases: The Constitution of the United States, Gideon v. Wainwright 
(1963) 

 
Topic 3.9: Amendments - Due Process and the Right to Privacy 
Big Idea and Learning Objective: Liberty and Order (LOR-3.B) 
Key Terms: Ninth Amendment, Due Process Clause of the Fourteenth Amendment 
Foundational Documents and Required Cases: The Constitution of the United States, Roe v. Wade (1973) 

 
Topic 3.10: Social Movements and Equal Protection 
Big Idea and Learning Objective: Civic Participation in a Representative Democracy (PRD-1.A) 
Key Terms: Equal Protection Clause of the Fourteenth Amendment, Civil Rights, National Organization for 
Women (NOW), Pro-Life Movement 
Foundational Documents: The Constitution of the United States, “Letter from Birmingham Jail” 

 
Topic 3.11: Government Responses to Social Movements 
Big Idea and Learning Objective: Competing Policy-Making Interests (PMI-3.A) 
Key Terms: The Civil Rights Act of 1964, Title IX of the Education Amendments Act of 1972, the Voting Rights 
Act of 1965 
Required Cases: Brown v. Board of Education (1954) 

 
Topic 3.12: Balancing Minority and Majority Rights 
Big Idea and Learning Objective: Constitutionalism (CON-6.A) 
Key Terms: Public Accommodation Laws, Majority-Minority Districts 
Required Cases: Brown v. Board of Education (1954) 

 
Topic 3.13: Affirmative Action 
Big Idea and Learning Objective: Constitutionalism (CON-6.A) 
Key Terms: Affirmative Action 

 
Sample Activities and Assignments for Unit 3 
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Bill of Rights and the Supreme Court: 
• Framing Question: How are decisions made by the Supreme Court based on what is written in the 

Constitution and in the Bill of Rights.  
• Secondary Framing Question: How have these decisions, based on the Court’s interpretation of the 

Constitution and the Bill of Rights, greatly influenced Civil Rights and Civil Liberties in American 
society? 

• Activity Summary: Students will demonstrate this knowledge by writing summaries of selections from 
the original document and, by the end of the unit, articulating their understanding of the complete 
document by answering questions in an argumentative writing style to fulfill the Common Core Standards. 
Through this step-by-step process, students will acquire the skills to analyze any primary or secondary 
source material. Students will understand the rights and restrictions that are defined by the Bill of Rights 
in the United States Constitution. They will demonstrate that understanding by restating those ideals in 
their own words. The students will be working with a partner or in small groups in order to read, analyze, 
discuss, and write about a Supreme Court case from 1968 called Tinker v. Des Moines Independent 
Community School District, and do the same about a Supreme Court case from 1987 called Hazelwood 
School District v. Kuhlmeier. They will be drawing their own conclusions as to the constitutional issues 
based on their study of the Bill of Rights of Tinker v. Des Moines Independent School District, and then 
compare those issues to the ones raised in Hazelwood School District v. Kuhlmeier. [CR8] [CR10] 
[CR12][CR15: activity] 

• Learning Objective Alignment: LOR-2.A, LOR-2.B, LOR-2.C, CON-6.A 
• Additional Sources: Bailey, Tim. “The Gilder Lehrman Institute of American History.” Historical 

Context: Our Constitution: The Bill of Rights (Grades 10–12)| Gilder Lehrman Institute of American 
History, 2018, www.gilderlehrman.org/content/our-constitution-bill-rights-grades-10%E2%80%9312.  

 
[CR8] — The course provides opportunities to analyze and compare political concepts. 
[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary sources 
including the nine required foundational documents) to explain how they relate to political concepts. 
[CR12] — The course provides opportunities to apply course concepts and Supreme Court decisions in real-world contexts 
or scenarios.  
[CR15] — Students are provided opportunities to analyze the 15 required Supreme Court cases as described in the AP 
U.S. Government and Politics Curriculum Framework and connect them to other non-required landmark cases. 

 
Miranda v Arizona DBQ: 

• Framing Question: Evaluate the extent to which the ruling in Miranda is the fulfillment of the legal 
tradition of the promise against self-incrimination. 

• Activity Summary: Read the Case Background and Key Question (provided by the Bill of Rights 
Institute). Then analyze Documents A-K (provided by the Bill of Rights Institute). Finally, answer the Key 
Question in a well-organized essay that incorporates your interpretations of Documents A-K, as well as 
your own knowledge of history. [CR6] [CR7] [CR8] [CR10] [CR11] [CR12] [CR13] [CR15] 

• Additional Sources: “Miranda v. Arizona (1966).” Bill of Rights Institute, 2018, 
billofrightsinstitute.org/educate/educator-resources/lessons-plans/landmark-supreme-court-cases-
elessons/miranda-v-arizona/.  

• Learning Objective Alignment: CON-5.B, LOR-2.C, LOR-3.A, CON-6.A 
 

[CR6] — The course integrates public policy within each unit. 

[CR7] — The course addresses the big ideas by connecting enduring understandings across one or more units. 

[CR8] — The course provides opportunities to analyze and compare political concepts. 

[CR10] — The course provides opportunities to analyze and interpret qualitative sources (primary and secondary sources 
including the nine required foundational documents) to explain how they relate to political concepts.  

[CR12] — The course provides opportunities to apply course concepts and Supreme Court decisions in real-world contexts 
or scenarios. 

http://www.gilderlehrman.org/content/our-constitution-bill-rights-grades-10%E2%80%9312
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[CR13] — The course provides opportunities to develop an argument in the form of an essay, supported by relevant 
evidence, about a concept described in the AP U.S. Government and Politics Curriculum Framework. 

[CR15] — Students are provided opportunities to analyze the 15 required Supreme Court cases as described in the AP 
U.S. Government and Politics Curriculum Framework and connect them to other non-required landmark cases. 
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